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Creativity! What is it? What 
does it mean? 

When we hear about creativity 
or the creative person, many of 
us think of great artists, writers, 
or scientists. Seldom do we think 
of creativity in terms of ourselves 
or our children. Few of us realize 
that we all have the power to be 
creative, and most of us are in
volved in creative experiences 
and activities da ily. 

Let's examine our understand
ing of creativity . It is possible to 
be a creative person without be
ing an artist. There are creative 
carpenters, salesmen, lawyers, 
teachers- and certainly creative 
parents. 

Anyone who lives with children 
must continually be looking for 
new ideas and ways of helping 
and teaching them. This involves 
creativity- creativity in terms 
of ideas, feeli ngs, and experi
ences. Being creative is a matter 
of perceiving, thinking, and learn
ing about things in a new or 
unusual way. It's a n open respon
sive way of living, an exciting 
way of living. 

All of us have the potential to 
become creative; most of us 
haven't had o ur creativity 

aroused. Creativity is a birth
right. Everyone is born with the 
capacity for creative expression, 
but not everyone functions as a 
creative adult. 

The type of experiences the 
child finds in the home and school 
env ironm ent will determine 
whether his creative potential 
grows or diminishes. In the past, 
parents, schools, and society have 
not provid ed childre n with 
enough stimulation and oppor
tunities for creativity to be de
veloped a nd expressed. 

Michael F. Andrews has said, 
"Creativity is a process of indi
vidual experience which enhances 
the self. It is a n expression of 
one's uniqueness. To be creative 
t hen is to be one's self." 

By valuing creativity we a re 
actually valuing the INDIVID
UAL. Valuation of the individual 
encourages each of us to develop 
to capacity, to r each toward the 
highest level of self-expression. 
Each child's individuality has to 
be accepted a nd appreciated. 
Comparing children with peers 
a nd others in the fa mily only 
encourages conformity a nd dis
courages creativity. Creativity IS 
individuality. 



Charo teris-1:" > oF the Creative 
What are creative people like ? 
Research has indicated some 

cha racteristics that can be found 
in most creative people. Exa min
ing attitudes of the creative may 
give us some guidel ines for de
veloping creativity in ourselves 
a nd our ch ildren. 

Creative people are extremely 
perceptive. They are unusually 
sensitive to their env ironment 
a nd they see and experience 
things others miss. They make 
full use of their senses in explor
ing and defining the world around 
them. 

They are very sensitive to 
sounds and smells. They have a 
fine sense of touch and are aware 
of texture. Creative people have 
nn eye for dctnil anct novelty-

R(tque! cmd/es the guinett pig and 
enjoys tbe feel of hi.r fur. 

a nd they remember what they 
see. The world is stimulating and 
full of cha llenge for the creative. 

We need only to look at the 
toddler or young child to realize 
how dependent he is on his senses 
for perception of environment. 
Sensory stimulation provides t he 
basis for much of the young 
child's learning. Babies are con
stantly poking or pinching or 
tasting things. They depend on 
their senses to explain a nd to 
explore most of their world. 

Adults some times discourage 
this emphas is on sensory percep
tion without realizing they are 
depriving the child of opportuni
ties for creative growth as well 
as sensory development. Children 
a nd adults need to be encouraged 
to use their senses to develop 
greater awareness of their envi
ronment. 

Creative people are idea ex
plorer s. They are original think
ers a nd have novel or creative 
ideas. They tend to have wild 
imaginations, a nd they like to 
d~eam. Creative people come up 
w1th new solutions to problems 
and issues, a lt hough the solutions 
may not a lways be of a practical 
nature. They like to develop 
unusual and exciting ways of re
la ting things. There are books full 
of poetry and prose which attest 
to the ability of t he creative to 
make language meaningful and 
beautiful. 

We see many of t hes·e same 
attributes in children. When chil
dren are first learning la nguage, 
they are prone to ma ke up words 
or combine words as t hey st rug
gle to communicate. Many of 
these \vords or phrases are very 
creative a nd appropriate for the 
intended thought. Too many 
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times we correct a child or sim
ply dismiss the word as cute 
without encouraging the child to 
explore and expand language in 
his own way. 

Children a re dreamers and pos
sess wild imag inations until 
adults force the dema nds of real
ity on them. There are ways of 
allowing a child to imagine and 
still develop a sense of reality. 
As children grow intellectually, 
they will develop the ability to 
differentiate between the real and 
imagined with out necessarily 
having to do a way with dreaming 
and pretending. Dreamers are a 
necessity if a society is to flour
ish or if a child is to have full 
opportunity for creative growth. 

Creative people follow through 
on their ideas. They like to work 
with materials a nd they are 
builder s, inventors, and experi
menters . They develop gadgets, 
better mousetraps, and some very 
profitable new products. Creative 
scientists and nonscientists are 
responsible for much of t he prog
ress in goods a nd services we 
experience. 

We should not forget the crea
tive man who finds a new way of 
storing his garden tools or t he 
creative woma n who develops a 
new dish out of her family 's 
favorite foods. Creative expres
sion is individua l and is meaning
ful in a n individua l as well as 
collective sense. 

Children need materials a nd 
opportunity for creative experi
mentation. Many of these mate
rials will be art or craft materi
als. Others may be odds and ends 
left over from mother's or da d
dy's experimenta tions. 

Children should be allowed to 
find out for themselves what will 

Remdy twd Smie illmtrttte how 
creatit•e idects ttre explored through 
the me of different materials. 
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or will not work. With children, 
as with adults, we know that 
much of the meaning in new 
thought is developed through 
exploration and experimentation. 

There is seldom only one right 
way of doing something. Even if 
children make mistakes, failure 
is often a valid learning experi
ence. Creative exploration can be 
encouraged- and a child's ef
forts should be valued, never 
ridiculed. 

Creative people are self
confident. They believe in them
selves and their abilities. They 
may not be positive that they can 
fini sh a task, but they are usually 
willing to try. Creative people 
often are fiercely independent 
and prefer to do things on their 
own. They show a good deal of 
autonomy and self-reliance. 

The child usually begins the 
struggle for autonomy and inde
pendence at around 18 months of 
age. This is when he begins as
sert ing his competency in the 
form of a "me do it" or "myself." 

It probably takes much longer 
to a llow the child to feed himself 
or a ttempt to put on his coat, but 
this is where we begin encourag
ing the child to develop the self
confidence that will a llow him 
freedom in self-expression or 
creativity. As a young child 
learns that he is indeed capable 
of doing things by himself - be 
it carrying his stockings to the 
clothes hamper or fe tching baby 
brother a clean diaper - he is de
veloping some beginning feelings 
about being a competent, autono
mous child who can grow into a 
competent, creative adult. 

Another trait of creative adults 
is that they -express feelings and 
perceptions. They put into words 

the things they are experiencing. 
They are not afraid to have emo
tional reactions and to talk about 
them. They seem to have an hon
esty in emotion that allows them 
to express feelings without being 
threatened. 

It is easy to see this same type 
of honesty and openness in chil
dren. Young children express, as 
best as they can, exactly what 
they are feeling and thinking. 
Often it is embarrassing to par
ents when a child does voice his 
perceptions. At such times they 
may attempt to discourage his 
self-expression. The child will 
gr adually learn some of the rules 
of social interaction, but he must 
not lose his openness and spon
taneity. 

Creative people are sensitive to 
the aesthetic stimuli around 
them. They are aware of beauty 
in nature a nd man-made things. 
They have a feeling for harmony 
and r hythm and enjoy music and 
dance. Toddlers can often be seen 
bobbing up and down in rhythm 
to music as their form of da nce. 

As soon as children start talk
ing they begin to ma ke up a nd 
sing their own songs. It's not 
unusual to hear a three-year-old 
singing softly to himself as he 
builds roads with his blocks or 
uses his crayons. These songs will 
be entirely spontaneous and per
haps never quite the same if sung 
twice. 

Children need to be encouraged 
to keep their aesthetic enthus i
asm as they grow into adulthood. 
It will provide opportunity for 
pleasure and enrichment in crea
tive living. 

Curiosity is one of the best in
dicators of creative potential. 
Children's n atur a l curio s ity 
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should be stimulated and encour
aged. A curious child is actively 
involved in exploring and expand
ing his world. A curious child is 
learning while developing aware
ness and creativity. 

The qualities of the creative 
per son may become t entative 
goals for you a nd your children. 
Hopefully, they will be guidelines 
in moving toward creative growth 
and expression. 

D eveloping AwC1T'eness 

One of t he qualities of the crea
tive is the factor of awareness. 
This attitude of perceptiveness is 
perhaps the one dominant cha r
acteristic of creative people, yet 
it can be developed in everyone. 

Most young children have the 
quality of awareness because of 
their dependence on their senses 
for interpretation and evaluation 
of environment. One of the most 
importa nt t hings a n adult can do 
for a g rowing child is to encour
age him to r etain a nd expand his 
awareness a nd sensitivity . 

However, if we in tend to help 
a child increase his awareness, we 
must be more open a nd respon
sive to our own experiences. We 
will have to develop our own 
awareness and sensitivity. We 
must maintain a creative outlook 
if we want to help children to do 
the same. 

We can provide experiences to 
help children develop creativity 
a nd a ware ness, but it is best to 
let t he child discover t hings 
within the experience for him
self. H e should be able to perceive 
his world in his own way. We 
should not t ell a child how some
thing smells. He sh ould be en-

Pam is discovering this flower·s 
special smell. 

coUl·aged to tell us how he thinks 
it smells or what it reminds him 
of. 

Experiences using t he senses 
should involve things that are 
common to the child. Awareness 
is developed through daily stimu
lation and practice. Giving the 
child time to assimilate and eval
uate an experience will le t him 
per ceive in more detail a nd move 
t hrough it at his own pace. 

Sensory experiences need not 
be involved. Sometimes the sim
pler t he experiences t he more the 
child enjoys it. Resources for 
smelling experiences a re always 
avail able, it takes only an aware
ness of the environment. 

How does t he house smell when 
mother is cooking dinner? Can 
the child tell what he will be eat
ing this evening? What does t he 
grass smell like when it has just 
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been cut? Do dandelions smell? 
What about grandmother's flow
ers? 

Each of these experiences will 
encourage the child to be more 
aware of his sense of smell as 
well as to talk about and increase 
his language skill. Suggesting 
that a child relate to an experi
ence through language, as well 
as his senses, reinforces his abil
ity to use language meaningfully 
and to enjoy communicating his 
aware ness. 

As a child is encouraged to use 
his sense of smell , we will also 
want to stimulate the use of his 
other senses. Children enjoy tast
ing experiences and they may be 
as simple as having a preschooler 
identify his morning juice with
out first looking at t he color. A 
piece of raw carrot to chew on 
<:nd then a taste of cooked ca rrot 

Rctquel knows whet/ i.r in the box . 
b111 Pam ba.rn't quite decided yet. 

will make a child more aware of 
the fta vor and texture change 
when foods are cooked. Children 
enjoy telling whether something 
is salty or sweet or sour, and 
many times a taste game will 
encourage them to try new or 
unusual foods. 

As well as developing a child's 
a ware ness, we will also be build
ing on some of his concepts that 
describe food. The word crisp will 
have much more meaning to a 
child if it is talked about as he 
is eating a crisp cracker. 

Children seem to be touchers 
by nature. But providing some of 
their touch experiences for a def
inite purpose will sharpen their 
discrimination skills. A touch bag 
or box is fu n to have at home. 
A common object such as a 
spoon, clothespin, or toy truck is 
placed in a bag or box and the 
chi ld is asked to reach in and 
identify the object by touch with
out peeking. 

This is enjoyable for most chil
dren if the objects in the bag are 
in keeping with the child's age 
and ability level. Several objects 
in the bag at one time can be a 
challenge for an older child. This 
type of sensory stimulation a lso 
encourages intellectual develop
ment as the child relies on his 
sense of touch to help him decide 
what an object might be. 

Children need to be encouraged 
to listen and to identify sounds. 
There is a good deal of emphasis 
on learning to listen as essential 
for school success. Too many chil
dren do not develop the listening 
skill s necessary to differentiate 
between similar words such as 
take and bake and this makes 
learning to read difficult. 

- 8 -



Asking a child to close his eyes 
and identify household sounds is 
a good game for developing lis
tening skills. Can a child identify 
the sound of daddy's car pulling 
in the driveway? When the fam
ily goes for a r ide, can the child 
identify the t ime when the car 
goes over a bridge or through an 
underpass? When a child hears 
sound, he can be asked if it is 
loud or soft, close or far away, 
and what he thinks the sound 
might be. Evaluating in this way 
will not only increase t he child's 
awareness, but help him learn to 
use his sense of hearing for infor
mation about his world. 

Children are often more ob
servant than the adults nround 
them. It is not unusual for a 
young child to see things the rest 
of the fam ily will m iss. Children 
should be continually encouraged 
to have sharp eyes a nd simple 
games of "what do you see" can 
amuse a child as well as strength
en his power of observation. 

Encouraging a child to see de
tail is a good way of stimulating 
his vision. Asking a child to de
scribe in detail his radish will 
sharpen his observation skills as 
well as increase his enjoyment of 
the just-picked radish. 

A "look-listen" walk around 
the block is a good thing to share 
with children. Everyone can prac
tice being more a ware of all the 
things there are to see and listen 
to right within t he neighborhood. 

These seem like such simple 
things to be doing with children. 
But the key to richer awareness 
depends on the development of 
sensory capacity. Creative aware
ness is expanded as we explore 
and experiment with environ
ment. 

David is intent on exammmg a 
1·adish he has jttst pttlled from the 
garden. 

People who use their senses to 
the fullest are able to get so much 
more out of living. There are so 
many beautiful a nd exciting 
things and so many rich sources 
of pleasure open to the aware. It 
is only when we are really a ware 
of t he environment t hat we can 
respond and react to it in new 
and creative ways. 

There are some excellent chil
dren's books available that em
phasize some aspects of creative 
development. They will help in 
building awareness in children, 
a nd also are a good reference for 
adults concerned with creativity. 
A listing of some of these publi
cations can be found in Appendix 
A, page 19. 
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Al't e1nd Cl'ee1tivity 
From a discussion of the de

velopment of creativity, it is nec
essary to move to a phase con
cerned ·with expression. There are 
many forms of creative e-xpres
~ion and each individual will 
develop his own mode and style. 
While self-expression will be in
dividualized, there may still be 
some general ities concerning 
media. 

There is a relationship between 
art and creative thinking and ex
pression. Art provides a way for 
each of us to become a creative 
person. It is a way of presenting 
ideas in a visual form. Art is a 
way of enriching awareness and 
understanding, and leads to de
velopment of sensory perception. 
Through art, an appreciation of 
aesthetics is encouraged. Art will 
heighten a child's awareness of 
physical environment and stimu
late his thinking. 

The wide diversity and avail
ability of art experiences makes 
them a meaningful form for self
expression. They are especially 
important to children. Through 
art, children can express feelings 
and perceptions they are unable 
to put into words. 

No two children will use art in 
the same way, nor will they be 
responding at the same level of 
experience. Edward L. Matti! has 
said: 

"Children may be likened to a 
handful of seeds from many flow
ers. At first they seem more sim
ilar than different in many re
spects. Place these seeds in the 
earth and nourish them. As they 
p;row and mature their differences 
bP.come marked. Some remain 
small and delicate, while others 

arc large and brilliant, some 
bloom early and some late. One 
thing they all have in common: 
under good conditions, they all 
bloom and have their own 
beauty." 

There are no absolutes relating 
to growth through art experi
ences, but we do know some 
general things about the way 
children develop self expression. 
While we can discuss generali
ties, we do not know what art 
means to individual children. 

There are wide differences in 
children's use of paint and mate
rials. It is necessary to observe 
and listen to each child to deter
mine meaning for that child at 
that specific time. 

Most children derive more en
joyment from the brush, paint, 
and muscle movement than they 
do from the finished picture. The 
PROCESS is more important than 
the PRODUCT. The picture the 
child creates is often only a by
product of the act of painting. 
Th2 real pleasure for the child 
comes from his involvement. 

Art to children is often an ex
pression of their thinking and 
feeling-presented through phys
ical activity and art materials. 
The mood and experiences of the 
child will be reflected in his paint
ings. 

Children work mostly with sen
sation. Adults are more con
cerned with line, proportion, and 
reality in art. This is why chil
dren's drawings are often confus
ing and vague to adults- yet 
have great validity for the child. 

Children have no innate con
cepts concerning the rules of art. 
They have no expectations in
volving color or proportion or 
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necessary detail in pictures. As 
children develop a sense of logic 
and more rational intellect, they 
will more accurately portray 
their perceptions through art. 
Their art work will then more 
closely resemble adult standards. 

Sbges of Developmen-t 
Although each child uses ma

terials in his own way, we do 
know there are certain stages in 
art that most children g o 
through. There are also some 
general characteristics of chil
dren's work at given ages. 

Scribbling SJages 

W auld you believe that every 
famous artist was once a scrib
bler? It's true. Scribbling is a nec
essary first stage of development 
for children. Children all over the 
world begin their artistic expres
sion with scribbling. The stage 
holds true for Chinese, European, 
American- ALL children. 

Children start to scribble 
around the age of two and con
tinue until they are about four. 
Beginning scribbles usually con
sist of marks on a table, wall, or 
anything else available. The 
young artist will use whatever is 
handy, whether it is a pencil, 
crayon, or spoonful of pudding. 

First scribbles will probably be 
random marks. The young child 
has little control over his scrib
bles and his satisfaction comes 
not from the picture he is pro
ducing but from the muscular 
stimulation he is experiencing. 
The child likes to see the lines he 
is making and he enjoys the feel 
of the crayons moving across 
paper. The crayon may be held 

Deanna enjoys Jhe process of col
oring more Jhan Jbe finished picJm·e. 

rather haphazardly, the scribbles 
will be disorderly and random, 
yet the child will be receiving 
obvious enjoyment from the ex
perience. 

As the child practices scrib
bling, he will gradually develop 
more muscular control and he 
will begin to be able to make his 
marks go where he wants them 
to. This is the point where he 
develops visual as well as mus
cular control over his movements. 

When a child has developed to 
the point where he is controlling 
his scribbles, he usually starts to 
tell stories about his pictures. He 
may talk to himself as he draws. 
"There is a house and here is a 
train. Here comes my Daddy." 

When a child reaches this level 
of scribbling, he is usually begin-
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ning to think in terms of con
cepts or picture images. His lines 
may now even begin to look 
something like the man or house 
he is talking about as he draws. 

Showing a child how to draw, 
or improve his scribbles, will only 
frustrate him. He is drawing at 
the level where he feels comfort
able a nd confident. Obviously the 
scribbler cannot draw as well as 
older brothers or sist er s. He does 
not have the muscle control or 
the conceptual framework to pro
duce much more than scribbles 
at this age. 

Scribblers need the time a nd 
opportunity to discover their own 
style a nd way of exploring artis
tic self-expression, and t hen they 
will move more to realism in 
drawing. Art to a two- or three
year-old is something entirely 
different than what we, as adults, 
may see and experience. 

When art material is chosen 
for the scribbler, his age must be 
considered. He needs large pieces 
of paper, big crayons in many 
colors, a nd large mounds of play 
dough or clay. 

Newsprint is inexpensive paper 
available in 12"xl8" or- 18"x24" 
pads from grocery, paint, or 
hobby stores. White butcher pa
per is a nother very suitable draw
ing material for young children. 
Too many times we give children 
such small pieces of paper that 
they go to t he walls to find room 
to draw. 

Recipes for homemade play 
dough and fingerpaint can be 
found in Appendix B, page 21. 
Collage materials (pasting activ
ity) is also meaningful for chil
dren in the scribbler stage. 

Symbohc Stage 
As ch ildren practice their scrib

bles a nd begin to develop control 
over their crayon, their scribbl es 
will begin to look like simple 
figures a nd object s. This is t he 
symbolic stage of development. 
Children from the ages of about 
four to eight are usually drawing 
at thi s level. 

Children during the symbolic 
stage use simple geometric forms 
and symbols in their pictures. The 
circular movements t he child 
practiced in scribbling become 
sma ller a nd form t he head of a 
man or the sun or the top of a 
tree. Long strokes will evolve 
into arms a nd legs or a tree trunk 
or lines to form the shape of a 
house. As in the scribbling stage, 
practice is an important part of 
the child's development. 

The child is now moving to 
representation in his drawing. He 
is attempting to have his drawing 
reflect his perceptions of the 
world. He is beginning to portray 
his r elationship with things 
ar ound him through art. 

A child will draw the things 
important to him. Isn't it inter
esting that children usua lly draw 
a ma n or a person as a firs t at
tempt at symbolic art? The im
portance of family a nd friends to 
the young child is evident 
through his emphasis on people 
in drawings throughout child
hood. As the child develops more 
maturity and his environment 
expands, people become less the 
center of the child's world, and 
this is also r efl ected in his draw
ings. 

The child's first attempt at 
drawing figures and objects are 
crude and many t imes incom-
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Jlltfl-k i.r so int•oft,ed in painling a piclure of his dog !hal it lakes longue 
ct.r //'ell a.r brmh slrokes. 

ple te. The ma n in the child's pic
ture may not look much like a 
r ea l ma n a t a ll. The firs t man the 
child d raws is usua lly a circle for 
the head and two long lines t hat 
can be e it her the legs or body. 

This is n' t true for a ll children, 
however, and each child will draw 
people in his own unique way. 
One child's man may be a head, 
two eyes, a nd a m out h , with the 
features out of pos ition. Another 
child will have a head a nd a rms 
a nd legs for his first picture of a 
ma n. Each child will be r eflecting 
hi s own individuali ty a nd per cep
ti ons as well as creati vity. 

Children's firs t pictures are not 
realis tic or even accurate when 
compar ed with adult s tandards . 
It is well accepted that children 
do not think nor reason as adults 
do and they are not expected to. 
Children's pictures are real to 
their way of thinking and in line 
with their intellectual develop
ment. As childre n mature, their 
pictures will show a n incr ease in 
detail a nd realism. 

Practice in drawing is as impor
t ant for the child in the symbolic 
s tage as it was for the scribbler. 
Th roug h r epetitive drawing, the 
child refin es his drawings and 
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increases the variety they por
tray. Children work at perfecting 
and expanding the symbols they 
have developed to represent peo
ple, houses, or cars. This is in 
keeping with the child's changing 
concepts and developing aware
ness. 

By the age of six most children 
are making pictures of anything 
t hat can be thought of and enjoy
ing producing graphic represent
ations of experiences, trips, or 
special days. This is a lso the age 
when the child will be interested 
in explaining his drawings in 
rather fine detail to anyone who 
is interested in listening. 

There are some general char
acteristics of children's drawings 
during the symbolic stage that 
may aid our understanding. Chil
dren tend to exaggerate parts of 
the picture that are most mean
ingful to them. A child with new 
shoes may draw men with very 
big feet and elaborate representa
tions of shoes for a period of 
time. Children also illustrate 
their awareness of senses through 
exaggeration or enlargement. 

If a child is asked to draw how 
it feels to pet t he dog, he may 
draw a child with large hands 
petting a dog with long hair. This 
indicates the child's responsive
ne~s to feeling and thinking as an 
integral part of hi s pain ting. 

Children of this age also think 
in general terms rather t han spe
cifics. They don't attempt to 
account for all factors or even 
differences between objects in 
their drawings. Children will for
get to add details if t hey are not 
t hinking s pecifically about them 
while they are drawing. A child 
may draw a house without win
dows and a door if he becomes 

involved in adding a lawn and a 
new lawnmower out front. 

Children at this age a lso con
ceive of space as revo lving 
around them, and they tend to 
draw from this frame of refer
ence. Things will seem to have 
been placed at random without 
relationships being established. 
If a child draws what he received 
for his birthday he will tend to 
place the items on the page irre
spective of the function of the 
toy. The wagon may be at t he top 
of the page while a kite is located 
at t he bottom. 

Children during t he symbolic 
stage like color, but t hey don't 
necessarily use it reali stically. If 
a child enjoys blue a nd is draw
ing his mother, whom he also 
likes, mother will probably be 
blue. Or he may draw mother in 
orange simply because he hap
pens to have an orange crayon 
in his hand. As the child moves 
through the symbolic stage there 
will be more relationship between 
the colors used and the objects 
drawn. 

The most important factor to 
remember when working with 
children of t h is age is to encour
age them in their origina l draw
ing. Adult comments and criti
cisms often discourage a child 
a nd stop his experimentation a nd 
originality. A sky isn't always 
blue, sometimes i t may feel red, 
or gray to a ch ild a nd t hat's the 
best way to draw it. Realism is 
not important at this age, crea
t ivity is. 

The creative child will never 
ask how to draw a mouth or ears, 
he will instinctively draw his own 
concepts. It is only when adults 
model or draw for children that 
children start saying they can't 
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draw. The child obviously cannot 
draw as realistically as the adult 
and is not expected to. When 
parents or teachers draw a cat 
and then ask children to do the 
same, they indicate to the chil
dren that they are expected to 
produce in comparison to adult 
standards. Children are being 
asked to compete on an impos
sible level and they soon lose 
confidence in themselves and 
their creative ability. Children's 
spontaneous drawings can be de
termined by freshness and aware
ness, and a lack of copied objects. 

Children of this age continue 
to need and enjoy good crayons 
and large sheets of paper. They 
will also enjoy using modeling 
material such as clay or play 
dough. Tempra or poster paint is 
an exciting media for children in 
the symbolic stage and they 
should have access to thick, 
creamy paint and good brushes. 
An easel isn't necessary, as chil
dren can paint either on a low 
table or the ftoor. 

Covering the child with a 
painting smock (a man's old shirt 
with the sleeves cut off) and the 
ftoor or table with newspaper will 
allow both mother and child to 
enjoy the painting experience 
and not be concerned about spills. 
Poster paint can be purchased in 
dry or liquid form and is avail
able from art-supply or hobby 
stores. 

The paint is economical and 
will last for a long period of time 
if covered tightly between paint
ing sessions. Baby-food jars will 
hold enough paint for several 
pictures and can be capped. 
Brushes should be of good quality 
and lj:! to 1 inch in width. 

Children will enjoy collecting 

some of their own scrap materials 
and most schools and homes have 
a variety of odds and ends usable 
for collage. Collage is a stimulat
ing experience for children and is 
especially important in develop
ing a ware ness. The child simply 
uses a variety of materials to 
make a textured picture. Materi
als can be glued or mounted on 
nearly any type of surface. Col
lage work is a good sensory expe
rience for all children, but it is 
especially important for pre
schoolers. 

Fingerpainting is another good 
art experience for children from 
the ages of about three on. It 
need not be a messy activity if 
the child has a smock and the 
fingerpainting area is covered 
with newspaper or easily cleaned. 

Children find a good deal of 
release and pleasure in finger
painting, and it is important as 
another way of encouraging crea
tive expression. Fingerpainting 
can be done with nearly any ma
terial and several economical and 
easy-to-prepare homemade fin
gerpaint recipes are listed in the 
appendix. 

Realism Stage 
The last stage of a child's de

velopment is the beginning real
ism stage. Children from about 
age 9 to 12 experience this stage 
as more or less a last phase of 
child-like pictures and as the be
ginning of a realistic approach to 
art. The young artists themselves 
are changing in terms of their 
thinking and orientation. Their 
world is broadening and expand
ing to include new perceptions 
and new expectations. 
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Z tme's detailed drawing shows 
that he httS entered the recdism stage 
of ttrt dez•elofnllent. 

Children in the beginning real
ism stage are more concerned 
with accurately presenting space 
and form than they have been in 
previous stages. They are begin
ning to be aware of depth, and 
they will attempt to produce 
depth by overlapping objects or 
making objects in the distance 
smaller. 

Children now are also con
cerned about maintaining propor
tion and exaggerate to a lesser 
degree. They add much more de
tail to their drawings than in 
previous stages. 

Children a t this level are be
ginning to be concerned with 
some of the design principles. The 

child is beginning to be aware of 
texture, color, rhy~hm, and line. 
He will use color reali stically and, 
having established a relationship 
between an object and a given 
color, he will repeat the same 
coloi'S for the same objects. Chil
dren may try to shade or texture 
paintings in order to present their 
environment more accurately. 

In drawing figures, children 
will beg in to illustrate sex dif
ferences . Pants and dresses will 
differentiate between male and 
female, and there may be some 
attempt to add decoration or de
tail to the dresses. 

Children of this age enjoy and 
profit from a wide variety of 
drawing materials. Watercolors, 
charcoal , and chalks as well as 
materials mentioned in previous 
stages will stimulate the child's 
interest in art. The older child 
may a lso be ready for some ex
periences in print making and 
rather sophisticated use of ma
terials in three-dimensional con
struction. 

All children need a quiet place 
to work where they will not be 
disturbed. They need the freedom 
to explore and experiment with 
materials according to individua l 
interest and need. 

There should also be an area 
where the child can display his 
art work without fear of it being 
destroyed. This need not be an 
elaborate or large area. One 
mother of a preschooler mounted 
several drawings on the door of 
the refrigerator. They did not 
take up additional wall space but 
they were there where they could 
be appreciated by family mem
bers. Having a personal "art gal
lery" can be an exciting stimulus 
for a child. 
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Children need encouragement 
from the adults around them if 
they are to develop creative po
tential. By encouraging children 
to be imaginative and to feel free 
to experiment wit h materials, 
we are helping to lay a founda
tion for spontaneity and self
expression. We are giving chil
dren opportunity for stimulation 
for creative growth. 

ColoT'ing Books-
Coloring books are commonly 

thought to be sources of art ex
pression for children. However, 
examination of coloring books in 
relation to criteria for creative 
development in children gives 
new insight. 

Although t here are a wide 
range of coloring books available 
with pictures of many different 
things, the object is th e same for 
each: t he child is to color wit hin 
the outline of the printed draw
ing. He has no opportunity for 
choice of materials nor what de
signs he will work with. The only 
choice he has is the selection of 
the colors he will use, a nd many 
coloring books now have num
bered spaces or printed words 
telling the child what color is 
appropriate. The child has lost 
even the choice of colors if he is 
to "correctly color" the page. 

Children are often given color
ing books by adults who see them 
as a quiet activity that will keep 
t he child occupied. Sometimes 
people think t hat ch ildren will 
develop muscle coordination by 
coloring within the lines of the 
coloring book. P r actice in nearly 
every activity helps develop 
muscle coordination. Tieing shoe 
laces, putting together blocks, 

and r iding a tricycle all build a 
child's coordination, as does col
oring. 

BUT, nearly a nyone who has 
worked with children knows t hat 
children are much more inter
ested in coloring pictures they 
themselves have created. Using a 
coloring book does not give a 
child any more practice in muscle 
coordination than does coloring 
his own drawings. By creating 
his own picture, the child's oppor
tunity for creativity is retained. 

Children identify closely with 
their own drawings and develop 
feelings of competency through 
successful creation. It is impor
tant that a child feels he has 
created something of value in his 
art, and that all of it is indeed 
his own product. 

Art is a creative activity only 
if it expresses orig inal and mean
ingful ideas. Art must reflect the 
artist, his feelings and percep
tions. It is an ever changing 
highly individualized creative re
sponse to environment. How can 
coloring books meet this defini
tion of art? They cannot! 

The money spent purchasing 
coloring books can be better in
vested providing children with 
scratch paper, paints, and cray
ons. The materials will still pro
vide the child with a quiet activ
ity and one t hat will develop 
muscle coordination, but the 
child will be receiving the added 
bonus of valid opportunity for 
creative growth and expression. 

Again and again, it has been 
illustrated that creativity is a 
"choice." One is not automatical
ly creative or uncreative. Envi
ronment , personal disposition, 
and opportunity for creative ex-
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pression are all factors that sig
nificantly affect the personal 
creativity of any one individua l. 
All of us would choose to have 
our children be creative, but are 
we taking measures to see that 
they have the necessary stimula
tion and opportunity to develop 
such a trait? 

Remember' Thes-e 
We've discussed in deta il some 

ways of helping children and 
adults develop creativity. As one 
makes t he choice towards crea
tive growth and experience, there 
are some points that should be 
remembered. 

1. Creativity is development
al. We all have the poten
tial to be creative. 

2. Creativity involves individ
uality. If we value the indi
vidual, then we will be val
uing creativity. 

3. Creativity is developed 
through sensitivity in per
ception. It comes from be
ing open to experience. 

4. Creativity grows through 
the opportunity to experi
ment and explore. 

5. Creativity is stimulated 
through imag inative and 
origina l t hin king. 

6. Creativity is a utonomy a nd 
se lf-confid e nce. A good 
self-concept is a necessity 
for creative growth. 

7. Creativity in creases 
through expression of feel
ings and perceptions. Com
munication of creative ex
per ience in creases i ts 
value. 

8. Creativity is curiosity, a 
desire to know and experi
ence many things. 

9. Creativity is awareness. 
The ability to absorb and 
enjoy all that life has to 
offer. 

10. Creative expression must 
be encouraged and provid
ed for. Children need op
portunity to present crea
tive ideas in visual forms. 

Creative force is life force; full, 
actualizing, satisfying life force. 
It holds immeasurable promise 
and opportunity. It is a very 
precious way of being commited 
to living. It is worthwhile venture 
for parents and children- for a ll 
mankind. 
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There are many excellent children's 
books which foster sensitivity and creative 
awareness. These are only a few of the 
many available in most libraries. 

I. BOOKS TO DEVELOP SENSITIV. 
I1Y IN SEEING, SMELLING, 
TOUCHING, TASTING, HEAR
ING. 

Bend rick, Jeanne, W hat Could Y ou 
See?, New York: McGraw
Hill, 1957. 

Borton, Helen, Do Y o11 Hear What 
I H ear?, New York : Abelard 
Schuman, 1963. 

Borton, Helen, Do Y ou Mol'e as I 
D o?, New York : Abelard
Schuman, 1963 . 

Borton, H elen, Do Y ou See fr/hat l 
See?, New York : Abelard
Schuman, 1961. 

Elkin, Benjamin, The Loudest Noise 
in the W orld, N ew York: Vik
ing Press, 1968. 

Emberly, Ed., The Wing of a Flea. 
Boston: Li ttle, Brown & Co., 
1960. 

Ets, Marie H all , Talking Without 
W ords, N ew York: Viking 
Press, 1968. 

Fisher, Aileen, Going Barefoot, New 
York: Thomas Y. Crowell , 
1960. 

Fisher, Aileen, ln The Middle of 
the Night, New York: Thomas 
Y. Crowell, 1965. 

Garelick, May, Sounds of a Summer 
Night, New York : Young & 
Scott Books, 1963. 

Goudey, Alice E., The Day IV e Saw 
The Sun Come Up, New York: 
Scribner's Sons, 1961. 

McGarth , Thomas, The Beautiful 
Thingr. New York: Vanguard, 
1960. 

Marks, Marcia, Swing M e, Swing 
Tree, Boston: Little, Brown & 
Company, 1959. 

Mizumura, Kazue, I See the Winds, 
New York : Thomas Y. Crow
ell, 1966. 

O'Neill , Mary, Hailstones and Hali
but Bone.r, New York: Double
day, 1961. 

Pro\'enscn, Al ice & Martin, IF/hat Is 
A Color?, New York : Golden 
Press, 1967. 

Rudolph, Marguerita, Look A t Me, 
New York: McG raw- Hill , 
1967. 

Schwartz, J. , Through the Magnify
ing Glass, New York: W hittle
sey H ouse, 1954. 

Showers, Paul, The Listening Walk, 
ew York: Thomas Y. Crow

ell , 1961. 
Showers, Paul, Find Out By T ouch

ing, N ew York: Thomas Y. 
Crowell, 1961. 

Webber, I rma, It Looks Like This, 
New York: William R. Scott, 
Inc., 1958. 

Wolff, Janet, Let's Imagine Colors, 
New York: E. P. Dutton Co., 
1963. 

\Xfolff, Janet, Let's Imagine Sounds, 
New York: E. P. D utton Co., 
1962. 
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II. BOOKS TO DEVELOP A WI ARE-
ESS THROUGH OPE ESS TO 

EXPERIENCE 

Bartlett, Margaret, If'/ here !he Brook 
Begins, N ew York: Thomas Y. 
Crowell, 1959. 

Bendick, Jeanne, A Fresh Look / I I 

'tghl. r ew York: Franklin 
W/atts, Inc. , 1963. 

de Regniers, Beatrice Schenk. The 
Sh11doll' Book. ew York: Har
court, Brace & \'<forld , 1960. 

fisher, Ai leen, IIV here Doe.1 El'er;
one Go?. New York : Thomas 
Y. Crowell, 1961. 

Fisher, Aileen, Li.rlm. R.~bbil. I ew 
Y ork: Thonus Y . Crowell , 
1962. 

Fisher, A ilcen, I Ltke II'' ell!hl!l'. N ew 
York: Thonus Y. Crowell, 
1962. 

Freeman, Don, , I Rllinboll' of ,\ly 
011'11. New York: Viking Press, 
1966. 

Gordon, Isabel, 7 be / I BC H ""'· 
t ew York: Viking Press, 1961. 

Huntington. Harriet, Lei's Go 0111-
door.r. l ew York : Doubleday, 
1939. 

Lewis, Clara Juh , I Lo1e Sprmg. 
Boston: Little, Brown & Co., 
1965. 

Mace, Katherine, A T,ul i.1 a Tail. 
New York: Abel.trd-Schuman, 
1960. 

M cGrath, Thonus, 'I ht 
Thi11g1. New York: 
Press, Inc., 1960. 

Bet/Ill if 11l 
V,tnguard 

P.tschel. Herbert, '/ bt fn .1/ Book of 
Franklin Color. ew York: 

Watts, 1959. 
Simon, i\fina L., 1, Anyme Here?. 

C\\ York : Atheneum, 1967. 
Tressclt, r\h in, f ollou 7 he ll''itul. 

ew York: Lothrop, Lee & 

Shepard, 1950. 
Udry. Janice M ar, A ] ree Is 'io:. 

1 ew York: Harper & Brothers, 
1958. 

Ill. BOOKS TO STIM ULATE IJ\lAGI 
ATION 

Armour, Richard, Anim,tfs 011 The 
Ceilmg. New York: McG raw
Hi ll, 1966. 

Bishop, Clair H. , T he tlltlll ll''ho 
LtJJi H i.r H etul, ew York : 
Viking Press, L 942. 

Craig, .M. Jean, Boxe.r. ew York: 
\YI. W. orton Co., 1964. 

de Regniers, Beatrice, The Glfllll 
SIOI)', New York: H arper & 

Row, 1953. 

Ellentuck, Slun, Upside-Doun ,\/till. 
New York : D oubleda)', 1965 . 

Grapoff, Abner, Do Clllbird.r II" etlr 
II~' hiskers ?. ew Y ork: Put-
nam's Sons, 1967. 

Kalusky, Rebecca, l.r II Bl11e <if ll 
B111/erjl;?. Eng lewood Cliffs, 

. ].: Prentice- Hall , 1965. 

Scheer, Julian, Rtllll ,\(,lke.r .'lpp!t
.rtluce. I ew York: H oliday 
H ouse, 1964. 

Schulevitz, Uri, One ,\( rmdtl) ,\1om
in g, New Y ork : Scribner's 
Sons, 1967. 

Stoutenburg, Adrian, The Things 
Thai / Ire. Chicago, Ill. : Reilly 
& Lee, 1964. 

Tresselt, Alvin, Holl' fttr is Fllr?. 
N ew York : Parents Magazine 
Press, 1964. 

Wildsmith, Brian, Brill// lf'/ ild.lllliih's 
Birds. New York : Franklin 
Watts, 1967. 

\'V'ildsmith, Brian, Brill// lf'/ild.llnilli.r 
ll'' ild A111mal.r. ew York: 
Franklin \'V'atts, 1967. 

\Xfolff, Janet, Lti' .r ln~t~gine Being 
Plttces. New York: E. P . Dut
ton Co., 1967. 

Wolff, Janet, Lei' r l11ltlgi11e T hink-
illg Up Thi11gs. ew Y ork: E. 
P . Dutton Co., 1961. 
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IV. BOOKS TO STIMULAT E EMPr\· 
THY AND SEN ITI VITY 
An,glund, Joan \XIalsh, A Pnend I r 

Somc·one fl' 'ho L •fe, y , 11. ew 
York: I Lmour,, Brace & 
W orld, 1958. 

t\ :~g lund , Joan \XIalsh, II" bill Color 
/ , L'l te?. New York: llarcourt, 
Brace & \XIorld , 19o6. 

Brown, Margaret \XIise, '/'he /l rmw 
of tt 1/mulru/ ll'/mdou•r, New 
York : Harber & Brothers, 194 5. 

Brown, Margaret \XIise, The Det/(! 
Bird. New York: Young Scott 
Books, 1958. 

Cole, \XIilliam, ll'"httt' l Good T-or tl 

Po11r-Y ear-Old ?. New York: 
Holt. Rinehart & \Vinston. 
1967. 

Cole, \XIilliam, ll"bttt'r Good for '' 
Six· Y em· ·Old?. New York : 
Holt, Rinehart & \X1inston. 
1965. 

Conger, Marion, lf'/ho H tH Sec:!! The: 
fY/ ind ?, New York: Abingdon 
Press, 1959. 

de Regnicrs, Beatrice, Som ethin!?, 
Special. New York: Harcourt. 
Brace & \XIorld. 1958. 

Economakis, Olga, 0tlfi.r of the Stan . 
New York: Coward McCann, 
1965. 

Fenton, Edward, Fu:11'e fohn. New 
York : Doubleday, 1959. 

Frost, Robert, Y 011 Come T oo. New 
York: Henry Holt, 1959. 

GarboiT, Abnc:r, Of Cotme. Y o11're 
A /lone. C"\v York: Abel.lrd -
Schuman , 1959. 

Johnson, Crockett, II" e If/ onder 
W hat W'alter ll'"i/1 Be? When 
1/e Crntl' r Up. New York: 
Holt. Rinehart & \XIinston, 
1964. 

l ivingston, Myra Cohn, ll'"bilf:n ' 
ttnd Other Poe/Ill. Nt'W York : 
llarcrwrt Brace & \X1orld, 19o0. 

S,1lazat, Violet. Sq11ttre1 Are Not 
Rul. Nc:w York: Golden Pre-ss, 
1967. 

Schlein. i\l inam, Ft~~! /.1 Sot a Larl)· 
b"f?.· ew York : William R. 
S~otl, I %3. 

Tresselt, Alvin , 011e T brmrrmd 
Lif!.ht.r mul Pn eflier. ew York: 
Parents Magazine Press, 1965. 

Udry, Janice, Let' r Be Enemier. New 
York: Harper & Row, 1961. 

\XIolff, Robert Jay. Fee/in!!, Bl11c. 
New York: Scribner's Sons. 
1968. 

Wolff, Robert Jay, Seem~ Rerl. c:w 
York: Scribner's Sons. I 9oS. 

Cl"eol:ive MoLel"·ol 

I. Pail/IS 
A. Mixing Paints 
Put about y2 cup dry paint in a jar that 
can be capped tightly. Add just enough 
\\·ater to n1.1ke thick, creamy paint. After 
using the paint, close the lid tightly to 
store. The paint wi ll set tle to the bottom 
of the jar during stor.1ge, stir well before 
using again. Large baby food jars or pe•!· 
nut butter j.m work well as paint con-
tainers. 
B. Using P.unt-; 
Children need good brushe, .1~ \\ ell .1s 

01 

paint. Kindergarten brushes (I~" to 1" 

brush width with 10" to 12" h.llldles) 
arc a good size for preschoolers. 
Nearly any type of paper material can be 
rainted on. 1ewsprint and butcher parer 
are inexpensive and easilr obtained. Chil
d ren will ,1 lso enjoy painting on card. 
board. paper b.1gs, wo::d. \I .11lpaper sam
ples or C\ en new~ paper. 
Children can paint at an easel, on a table 
or on the floor. Any pl.1le they feel com
fortable is go:KI for painting. Co\ering 
t:~e L1ble or floor with ncwsp,lpt rs before 



the child begins painting will make clean
up much quicker. The child should also 
have a smock or other protective coYer
ing on. This can be an old shirt on back
wards, an apron or a plastic co,·ering 
pinned to a shi rt. 

II. Fingerpainl 
Fingerpainting is an excellent sensory ex
perience for a child as well as a means of 
self-expression. Fingerpaint can be varied 
by add ing color or texture ( sand, rice, 
salt, etc.) . It is a "messy" experience and 
children will need to wear smocks and 
paint in an area that can be easi ly cleaned. 
fingerpainting is a most rewarding expe
rience for children and should be part of 
their creative experiences. 

A. Recipes 
r:ingerpaint can either be purchased com
merci,tlly or made at home. Homemade 
fingerpaint is MUCH LESS EXPE SlVE 
and is just as satisfying as the commercial 
product. 

1. Starch/ Soap Fingerpaint 
2Y2 cups boi ling water 
Y2 cup starch (cooked type

NOT INSTANT) 
Yz cup soap flakes 

i\fi x starch with enough cold water to 
make a smooth paste. Add to boiling wa
ter and cook until glossy. Stir in soap 
flakes while mixture is still warm. Color 
may be added as the child uses the finger
paint. The fingerpaint can be kept for a 
week if stored in an ai r-tight jar. Th is 
recipe makes enough fingerpaint for four 
to six children. 

2. Sottp Flakes Fingerpaint 
Put soap flakes (approximately 1 cup) 
into a mixing bowl. Add water gradually 
- beating with an electric mixer or egg 
beater continually. The amount of water 
added and the amount of time on the 
mixer will determine the amount and tex
ture of fingerpaint desired. The finger-

paint should be about the consistency of 
stiffly beaten egg whites. Color can be 
added with food coloring or tempra paint. 
This fingerpaint must be used soon after 
it is prepared or it will lose some of its 
stiffness. 
Both recipes have a soap base and are 
easi ly cleaned up or washed out of cloth
ing. 

B. Using Fingerpaints 
Fingerpaint can be used on a wet table 
top with wet butcher or slick-finish paper. 
W etting the table will prevent the paper 
from slipping as the child paints. Chil
dren can also fingerpaint onto a smtloth 
table top without paper. The fingerpaint 
can then be blotted on paper to make a 
print. Either way of fingerpainting is sat
isfy ing to children. Formica, ti le or lino
leum blocks are good surfaces for finger
painting. Oil cloth is smooth and can be 
used as a pai nting surface or as a protec
tive cover. Fingerpaint is easier to clean 
up if it is removed before it dries. 

liT . Clay 
Clay is an important manipulative media 
for young children. Children love to roll, 
pound, form and cut clay. I t is a flexible 
material and can be whatever the child 
wants it to be at a particular moment. 
Clay may be "cookie dough" for one child 
and modeling material for another. 
There are many types of clay. Earth clay 
or ceramic clay is a good material for 
older children but it is sometimes difficult 
to care for. It must be stored in ,tir-tight 
containers and periodically worked with 
to maintain the nght texture. Instructions 
for the care of clay are usuallr included 
when rou purchase it. 
Plasticine clay is the most common type of 
clay marketed for children. It has some 
disadvantages when used with young chi l
dren . Often it is too sti ff to work with 
immediately and must be molded for a 
while before it is pliable enough for 
young children to use. It is also difficult 
to clean from surfaces. 



''Play dough" or s,tlt flour clay is a good 
modeling material for child ren and it can 
easi ly be made at home. 

Salt j f!o11r Clay 

3 cups flour 
1 cup salt 
Just enough water for "doughy" but 
not st icky consistency. 

Mix flour and salt together. 1f powdered 
paint is used for color, it should be added 

. to the d ry mixture. Food coloring should 
be added to the water. Add water to the 
flour/ salt mixture and knead unti l the 
right texture ... adding more water as 
needed. The clay should be stored in an 
air-tight container and will keep for four 
to six weeks. This recipe makes enough 
for four or five children to have a good 
sized piece. 
The clay may become a l ittle sticky after 
being stored or used for a while. Fill a 
jar with flour and punch several holes in 
the lid. Children can add small amounts 
of flour and bring the dough to the r ight 
texture as they are working with it. 
Youn.ge:r children enjoy using rollers, 
cookie cutters, tongue depressors, spoons, 
etc. as they work with clay. They will also 
enjoy the media without accessories. 

IV. Collttge 
Collages are collections of different kinds 
of materials which are pasted on paper. 
Collages can be made of nearly anything. 
Ch ildren should have a variety of texture:; 
and shapes as they work with collage. 
Encourage children to feel and see differ
ences in the materials they arc using. This 
wi ll st imulate senses and perception as 
well as allowing for creative expression 
through collage. 
M any materials for co llage are varied and 
many can be found in the h ome. Some 
suggested collage materials are: 

Aluminum foil 
Beads 
Beans, dried 

Braid 

Buttons 

Cake decorations 

Candy 

Cardboard pieces 

Chalk or crayons 

Cellophane 

Cereals 

Cereal boxes 

Colored envelopes 
Colored gels 
Confetti 
Corn 
Cotton 
Cut vegetables 
Dried weeds 
Egg cartons 
Egg shells 
Excelsior 
Fabric scraps 
Feathers 
Flowers or flower petals 
Felt scraps 
Foam rubber 
Foil 
Fringe 
Fruit juice (cans or cartons) 
Gift wrapping 
Glitter 
Grass 
Greeting cards 
Hook and eyes 
Jewelry, discarded 
Lace 
Leaves 
M acaroni 
Magazines 
N apkins 
Newspaper 
Noodles 
Nuts and shells 
Nylon net 
Paper (all kinds) 
Paper clips 
Pebbles 
Pipe cleaners 
Popcorn 
Rafia 
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R.tisins 
Ribbon 
Rice 
Rick-r.lCk 
Rncks 
andp.tper 

Sawdust 
Seashells 
Seeds 
Sequins 
Shirt boxes 
Snaps 
Sponges 
Stamps 
Straws 

Anderson. Harold, editor, Creati1 ity and 
/(.r Clllli ratinn. ew York: Harpers, 
1919. 

Aaron, David, :tnd i\fonnie \Xfi nawer, 
Cbi/d'r Pftl). I ew York: Harper & 

Row, 1965. 
.·lit In Th, Ki/l(lt!rgtlr/en. \'<' .tshington, 

D. C.: r\ssociation of Childhood In
ternational. 19<)2. 

Bl.tnd, J.llle COl>per, / lrl of the Y mmg 
Child. New York: Museum of Mod
ern Art, 19()0. 

D'Amico. Victor. Crettlit e Teaching in 
/ lrt. cr.111ton, P.1. : International 
Textbook, rev. ed. 1953. 

Haupt, Dorothy .. 111d D. Kc:ith Osborn, 
Cn:tl/!1 e / /cln !lier. Detroit: Merrill 
P.tlmer Press. 1964. 

Llmbert, Carroll , lf'/ht11 A Child Cftll Do. 
Boulder. Colorado: Pruett Press. 
1962. 

Li nderm.tn, E.trl \'<1. , and Donald \XI . 

Herbc:rholz, Den:loping / lrti.rtic and 
Perp e!!ltd Al['(/l't!llerJ. Dubuque, 
Iowa : Brown and Co .. 1964. (Excel
lent reference for parents :tnd teach
ers.) 

Li ndst rom. i\!1riam, Chddrl!ll·.r / lrl. Berke
ley, Ctlifornia: UniYersity of Cali
forn ia Prc:ss, 1957. 

tring~ 
tyro foam 

Toothpitks 
Y.trn 
\\'.til p.t per 
\'i.' ax paper 
\\lc:eds 
Whe.tt 
Wire 

Collages c:tn be: p.tsted on nuny kinds 
of materi:t ls. hopping bags, pieces of 
c.mlbo:trd, tops of egg cartons are only a 
few suggestions. You and your child will 
be able to think of other materi.lls that 
would make exciting collages. 

Lowenft:ld, Viktro. Cn·,tlne tll!tl ,1/ent,d 
Grnll'lb. ew York : Macmillan Co., 
1960. 

Lowenf <:ld, Viktro, Y n11r Child a11d 1-/i.r 
.-111. ~ew York: i\facmillan Co., 
19()0. 

i\fatti l. Ed\\ .trd L., ,\(e{/1/illr: in Crt~ fir. 
' ew JeN:y: Prentice- ll.tll, 1959. 

i\f iel. Alice. editor, CreflliriiJ in Tec~rhing. 

San Fr.111cisco: \'<ladsworth, 196 1. 
Osborn, Alex F., Applied Imag ination: 

Pri11ciples t111cl Proreclm e.r of Cretl
lil'e T hinking, New York: Scribner's 
Sons. 19'i7. 

Parnes, idney J., and Harold F. Harding, 
/ 1 So11rce Book for Cretllil'e Think
illg, ew York: Scribner's Sons. 
1962. 

" Perceiving, Behaving, Becoming,' ' Asso
ciation for upervision and Curricu
lum Dev<:lopment, 1%2 Y em· book. 
Washington, D. C.: 1 ational Edu
cation Association, 1962. 

Si l\'erblatt, I ris M., Crealire Aclil'ilier. 
Cincinnati, Ohio: 1964. 

Stein, Morris T. , and Shi rley J. Heinze, 
Creatit·ity and the lndiJ•idual. Glen
coe: The Free Press, 1960. 

T aylor, Barbara J., A Child Goes Forth. 
Provo, Utah : Brigham Young Uni
\'Crsity Press, 1965. 
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